
T-TESS
Conferencing Tool Flip Chart with Full Domains

 

This tool was designed to be a resource for goal-setting, pre-conference, and post-

conference meetings that are the integral part of T-TESS. It now has full versions of Do-

mains 1 through 4 along with T-TESS Look Fors, conversation starters, the T-TESS Skill-

Dimension Crosswalk chart, requirements/recommendations for all T-TESS meetings, 

and examples of goal-setting options. Consult your T-TESS Appraiser Training Handbook 

for full guidance on these steps, or contact your T-TESS team at your regional service 

center. 

Visit our Smore page for more support as you roll out T-TESS: 

www.smore.com/bukqd

Directions for flip chart assembly: 
1. Print the PDF.

2. Copy all pages except this directions

page onto cardstock, front to back, flipping 

on long edge if your machine gives you an 

option. 

3. Cut along gray line on the front side of

each page. 

4. Assemble with binding machine along

top edge. 

5. Complete the purpose statement on the

back cover. Leading change is hard. Focus 

on your end goal and vision for instruction 

on your campus. 
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Orientation 
Goal-Setting & Professional De

velopment (GSPD) Conference 

-
Pre-Conference Post-Conference 

End-of-Year (EOY) 

Conferences 

Teacher’s  First 

Year with T-TESS 

Required for All 

Teachers New to 

T-TESS 

Required for All Teachers New to 

T-TESS to Develop an Initial GSPD 

Plan 

Recommended for Formal 

Observations 

Required for the First  

45-Minute Formal  

Observation 

Recommended for Oth

er Observations 

-

Required for All 

Teachers New to 

T-TESS 

Teacher’s Second 

Year and Beyond 

with T-TESS 

(Only Required 

for Teachers 

New to the Dis

trict or When 

District Appraisal 

Policy Changes) 

-

Recommended GSPD Conference 

to Review and Approve Goals from 

the EOY Conference 

Required for Teachers New to the 

District to Develop a GSPD Plan 

Required Pre-Conference for 

Announced Observations 

Recommended for Other 

Unannounced Formal Obser

vations 

-

Required for the First 

45-Minute Formal 

Observation 

Recommended for Oth

er Observations 

-

Required for All 

Teachers  

Teachers in a Year 

When a Full Ap

praisal is Not Con

ducted Due to the 

Alternative Year 

Waiver 

-

-

(Only Required for 

Teachers New to 

the District or 

When District 

Appraisal Policy 

Changes) 

GSPD Conference to Review and 

Approve Goals from the EOY Con

ference 

-

N/A — No Formal Observa

tion Conducted 

- N/A — No Formal Observa

tion Conducted 

Feedback/Evidence is 

Provided for Informal 

Observations Per Local 

Policy 

- Modified Required For All 

Teachers to Review Goals, 

Professional Development, 

Student Growth (2017-18 & 

Beyond), and to Discuss 

DRAFT Goals for Next Year 
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For Planning, Dimension 1.1 

•Aligned goals, standards, and

objectives

•Lesson structure/design and

pacing

•Technology integration

To start the conversation, consider .  .  . 

•What is/was the standard?

•What is/are the learning objective(s)?

•Talk to me about sequencing leading

up to this lesson and where you go

next.

•- How do you make decisions about us

ing technology?

•Tell me how you plan for timing your

lessons.
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All rigorous and measurable goals aligned to 

state content standards. 

Integration of technology to enhance mastery 

of goal(s).   

All activities, materials and assessments that:  

—are logically sequenced  

—are relevant to students’ prior understanding 

and real-world applications 

—integrate and reinforce concepts from other 

disciplines  

—provide appropriate time for student work, 

student reflection, lesson and lesson closure 

—deepen understanding of broader unit and 

course objectives 

—are vertically aligned to state standards 

—are appropriate for diverse learners 

Objectives that are aligned and logically se

quenced to the lesson’s goal, providing rele

vant and enriching extensions of the lesson. 

All measurable goals aligned to state 

content standards. 

Integration of technology to enhance 

mastery of goal(s). 

All activities, materials and assess

ments that: 

—are sequenced  

—are relevant to students’ prior un

derstanding 

—integrate other disciplines 

—provide appropriate time for student 

work, lesson and lesson closure 

—reinforce broader unit and course 

objectives 

—are vertically aligned to state stand

ards 

—are appropriate for diverse learners 

All objectives that are aligned and 

logically sequenced to the lesson's 

goal.  

All goals aligned to state 

content standards.  

Integration of technology 

when applicable. 

All activities, materials 

and assessments that: 

—are sequenced 

—are relevant to students 

—provide appropriate time 

for lesson and lesson clo

sure 

—fit into the broader unit 

and course objectives 

—are appropriate for di

verse learners 

All objectives that are 

aligned to the lesson’s 

goal.  

• Most goals aligned to 

state content standards.  

• Most activities, materi

als and assessments that: 

—are sequenced  

—sometimes provide 

appropriate time for 

lesson and lesson closure 

• Lessons where most 

objectives are aligned and 

sequenced to the lesson’s 

goal.  

- -

-

-

-

-

-

-

-

• Few goals aligned to 

state content standards. 

• Few activities, materi

als and assessments that: 

—are sequenced 

—rarely provide time for 

lesson and lesson closure 

• Lessons where few 

objectives are aligned 

and sequenced to the 

lesson’s goal.  

Student-Centered Actions Teacher-Centered Actions 
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For Planning, Dimension 1.2 

•Formal and informal assess

ments

-

•Progress monitoring

•Communication and feedback

•Data to inform instruction

You could ask . . . 

•How do you check for understand

ing?

-

•How do you monitor progress during

learning?

•Talk to me about how you provide

feedback to students?

•What data informed your instruc

tional choices for the lesson?

-
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• Formal and informal assessments to

monitor progress of all students, shares 

appropriate diagnostic, formative and 

summative assessment data with stu

dents to engage them in self assess

ment, build awareness of their own 

strengths and weaknesses and track 

their own progress. 

• Consistent feedback to students, fam

ilies and school personnel on the 

growth of students in relation to class

room and campus goals and engages 

with colleagues to adapt school-wide 

instructional strategies and goals to 

meet student needs while maintaining 

confidentially. 

• Analysis of student data connected to

specific instructional strategies and uses 

results to reflect on his or her teaching 

and to monitor teaching strategies and 

behaviors in relation to student success. 

• Formal and informal assess

ments to monitor progress of all 

students and incorporates ap

propriate diagnostic, formative 

and summative assessments 

data into lesson plans. 

- -

- -

-

- -

-

-

- -

- -

-

-

• Consistent feedback to stu

dents, families and other school 

personnel on the growth of stu

dents in relation to classroom 

and campus goals, while main-

taining student confidentiality. 

• Analysis of student data con

nected to specific instructional 

strategies and uses results to 

reflect on his or her teaching and 

to monitor teaching strategies 

and behaviors in relation to stu

dent success.  

• Formal and informal 

assessments to monitor 

progress of all students. 

• Substantive, specific and 

timely feedback to stu

dents, families and other 

school personnel while 

maintaining confidentiali

ty. 

• Analysis of student data

connected to specific in

structional strategies.  

• Formal and informal 

assessments to monitor 

progress of most stu

dents. 

• Timely feedback to

students and families. 

• Utilization of multiple 

sources of student data. 

• Few formal and infor

mal assessments to 

monitor student pro-

gress. 

• Few opportunities for

timely feedback to 

students or families. 

• Utilization of few

sources of student 

data.  

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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For Planning, Dimension 1.3 

•Students’ prior knowledge

•Adjustments to student needs

•Diverse learning for strengths and

gaps

•Social-emotional

•Learning styles

You could ask . . . 

•What prior learning will/did you

reference?

•What student experiences lend

themselves to the new learning?

•Will you/did you have to address

gaps in knowledge or experience to

have all students achieve learning

goals for the lesson?
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• All lessons that connect

to students’ prior 

knowledge, life experienc

es, interests and future 

learning expectations 

across content areas.  

• Opportunities for stu

dents to utilize their indi

vidual learning patterns, 

habits and needs to 

achieve high levels of aca

demic and social-

emotional success.  

• Guidance for students to

apply their strengths, back

ground knowledge, life 

experiences and skills to 

enhance each others’ 

learning. 

• All lessons that con

nect to students’ prior 

knowledge, life experi

ences and future learn

ing expectations. 

- - -

-

- - -

-

- -

-

- - -

- - -

-

-

• Opportunities for stu

dents to utilize their in

dividual learning 

patterns, habits and 

needs.  

• All lessons that con

nect to students’ prior 

knowledge and experi

ences. 

• Adjustments to ad

dress strengths and 

gaps in background 

knowledge, life experi

ences and skills of all 

students.  

• Most lessons that

connect to students’ 

prior knowledge and 

experiences. 

• Adjustments to ad

dress strengths and 

gaps in background 

knowledge, life expe

riences and skills of 

most students. 

Few lessons that con

nect to students’ pri

or knowledge and 

experiences. 

Adjustments to 

address strengths 

and gaps in back

ground knowledge, 

life experiences and 

skills of few students. 

• 

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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• Opportunities for students to

generate questions that lead 

to further inquiry and promote 

complex, higher order think

ing, problem solving and real-

world application. 

• Instructional groups based

on the needs of all students, 

and allows for students to take 

ownership of group and indi

vidual accountability. 

-

• The ability for students to set

goals, reflect on, evaluate and 

hold each other accountable 

within instructional groups. 

• Activities, resources, tech

nology and instructional mate

rials that are all aligned to in

structional purposes, are var

ied and appropriate to ability 

levels of students and actively 

engage them in ownership of 

their learning. 

• Questions that encourage

all students to engage in com

plex, higher-order thinking 

and problem solving.  

• Instructional groups based

on the needs of all students 

and maintains both group and 

individual accountability.  

• All students understanding

their individual roles within 

instructional groups and facili

tates opportunities for stu

dent input on goals and out

comes of activities.  

• Activities, resources, tech

nology and instructional ma

terials that are all aligned to 

instructional purposes, are 

varied and appropriate to 

ability levels of students.  

• Questions that en

courage all students to 

engage in complex, 

higher-order thinking.  

- -

- -

-

-

-

-

- -

- -

- - -

- -

-

- - -

- -

-

- -

-

• Instructional groups

based on the needs of 

all students. 

• All students under

standing their individu

al roles within instruc

tional groups.  

• Activities, resources,

technology and instruc

tional materials that are 

all aligned to instruc

tional purposes.  

• Questions that pro

mote limited, predicta

ble or rote responses 

and encourage some 

complex, higher order 

thinking. 

• Instructional groups

based on the needs of 

most students.  

• Most students under

standing their individu

al roles within instruc

tional groups.  

• Activities, resources,

technology and/or in

structional materials 

that are mostly aligned 

to instructional purpos

es.  

• Encourages little to

no complex, higher 

order thinking. 

• Instructional groups

based on the needs of 

a few students. 

• Lack of student un

derstanding of their 

individual roles within 

instructional groups. 

• Activities, resources,

technology and/or in

structional materials 

misaligned to instruc

tional purposes.  

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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• Provides opportunities

for students to establish 

high academic and social-

emotional expectations for 

themselves.  

• Persists with the lesson

until there is evidence that 

all students demonstrate 

mastery of the objective.  

• Provides opportunities

for students to self-

monitor and self-correct 

mistakes.  

• Systematically enables

students to set goals for 

themselves and monitor 

their progress over time. 

• Provides opportunities

for students to establish 

high academic and social-

emotional expectations for 

themselves.  

• Persists with the lesson

until there is evidence that 

most students demon

strate mastery of the ob

jective.  

• Anticipates student mis

takes and encourages stu

dents to avoid common 

learning pitfalls.  

• Establishes systems

where students take initia

tive of their own learning 

and self-monitor 

-

• Sets academic ex

pectations that chal

lenge all students.  

- -

- -

-

- -

-

-

- -

- - -

- -

-
-

-

-

• Persists with the

lesson until there is 

evidence that most 

students demon

strate mastery of the 

objective.  

• Addresses student

mistakes and follows 

through to ensure 

student mastery.  

• Provides students

opportunities to take 

initiative of their own 

learning 

• Sets academic ex

pectations that chal

lenge most students. 

• Persists with the

lesson until there is 

evidence that some 

students demon

strate mastery of the 

objective.  

• Sometimes ad

dresses student mis

takes.  

• Sometimes pro

vides opportunities 

for students to take 

initiative of their own 

learning. 

• Sets expectations

that challenge few 

students.  

• Concludes the lesson

even though there is 

evidence that few stu

dents demonstrate 

mastery of the objec

tive.  

-

• Allows student mis

takes to go un

addressed or con

fronts student errors 

in a way that discour

ages further effort.  

• Rarely provides op

portunities for stu

dents to take initiative 

of their own learning.  

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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• Displays extensive content

knowledge of all the subjects 

she or he teaches and closely 

related subjects.  

• Integrates learning objec

tives with other disciplines, 

content areas and real-world 

experience.  

• Consistently anticipates

possible student misunder

standings and proactively 

develops teaching techniques 

to mitigate concerns.  

• Consistently provides op

portunities for students to 

use different types of think

ing (e.g., analytical, practical, 

creative and research-based). 

• Sequences instruction that

allows students to under

stand how the lesson fits 

within the structure of the 

discipline, the state stand

ards, related content and 

within real-world scenarios. 

• Conveys a depth of content

knowledge that allows for 

differentiated explanations. 

• Integrates learning objec

tives with other disciplines 

and real-world experiences. 

• Anticipates possible student

misunderstandings and proac

tively develops teaching tech

niques to mitigate concerns. 

• Regularly provides opportu

nities for students to use 

different types of thinking 

(e.g., analytical, practical, cre

ative and research-based).  

• Sequences instruction that

allows students to understand 

how the lesson fits within the 

structure of the discipline and 

the state standards.  

• Conveys accurate

content knowledge in 

multiple contexts.  

• Integrates learning

objectives with other 

disciplines.  

• Anticipates possible

student misunderstand

ings.  

• Provides opportuni

ties for students to use 

different types of think

ing (e.g., analytical, 

practical, creative and 

research-based).  

• Accurately reflects

how the lesson fits 

within the structure of 

the discipline and the 

state standards.  

• Conveys accurate

content knowledge. 

• Sometimes integrates

learning objectives with 

other disciplines.  

• Sometimes antici

pates possible student 

misunderstandings.  

• Sometimes provides

opportunities for stu

dents to use different 

types of thinking (e.g., 

analytical, practical, 

creative and research-

based).  

• Conveys inaccurate

content knowledge that 

leads to student confu

sion.  

-

-
-

-

- -

- --

- -

- -

-
-

- -
- -

-

-

• Rarely integrates learn

ing objectives with other 

disciplines.  

-

• Does not anticipate

possible student misun

derstandings.  

• Provides few opportu

nities for students to use 

different types of think

ing (e.g., analytical, prac

tical, creative and re

search-based).  

-

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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• Establishes classroom prac

tices that encourage all stu

dents to communicate safely 

and effectively using a variety 

of tools and methods with 

the teacher and their peers.  

• Uses possible student mis

understandings at strategic 

points in lessons to highlight 

misconceptions and inspire 

exploration and discovery.  

-

• Provides explanations that

are clear and coherent and 

uses verbal and written com

munication that is clear and 

correct.  

• Asks questions at the crea

tive, evaluative and/or analy

sis levels that require a deep

er learning and broader un

derstanding of the objective 

of the lesson.  

• Skillfully balances wait time,

questioning techniques and 

integration of student re

sponses to support student-

directed learning.  

-

• Skillfully provokes and

guides discussion to pique 

curiosity and inspire student-

led learning of meaningful 

and challenging content.  

-

-

-

-

-

-

-

• Establishes classroom prac

tices that encourage all stu

dents to communicate effec

tively, including the use of 

visual tools and technology, 

with the teacher and their 

peers.  

• Anticipates possible student

misunderstandings and proac

tively develops techniques to 

address obstacles to learning. 

• Provides explanations that

are clear and coherent and 

uses verbal and written com

munication that is clear and 

correct.  

• Asks questions at the crea

tive, evaluative and/or analy

sis levels that focus on the 

objective of the lesson and 

provoke thought and discus

sion.  

• Skillfully uses probing ques

tions to clarify, elaborate and 

extend learning.  

• Provides wait time when

questioning students. 

-

-

-

-

-

-

-

-

-

• Establishes classroom

practices that provide 

opportunities for most 

students to communi

cate effectively with the 

teacher and their peers. 

• Recognizes student

misunderstandings and 

responds with an array 

of teaching techniques 

to clarify concepts.  

• Provides explanations

that are clear and uses 

verbal and written com

munication that is clear 

and correct.  

• Asks remember, un

derstand and apply 

level questions that 

focus on the objective 

of the lesson and pro

voke discussion.  

• Uses probing ques

tions to clarify and 

elaborate learning. 

-

-

-

-

-

• Leads lessons with

some opportunity for 

dialogue, clarification 

or elaboration.  

• Recognizes student

misunderstandings but 

has a limited ability to 

respond.  

• Uses verbal and

written communication 

that is generally clear 

with minor errors of 

grammar.  

• Asks remember and

understand level ques

tions that focus on the 

objective of the lesson 

but do little to amplify 

discussion.  

-

• Directs lessons with

little opportunity for 

dialogue, clarification or 

elaboration.  

• Is sometimes unaware

of or unresponsive to 

student misunderstand

ings.  

• Uses verbal communi

cation that is character

ized by inaccurate gram

mar; written communi

cation that has inaccu

rate spelling, grammar, 

punctuation or struc

ture.  

• Rarely asks questions,

or asks questions that do 

not amplify discussion or 

align to the objective of 

the lesson.  

-

-

-

-

-

-

-

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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You could ask . . . 

• How do you gather input from students to choose next

steps in instruction?

• How do you gauge and adjust for student engagement?

• How will you monitor both behaviors and responses

from students to assess their engagement and under

standing?

• How do you check for understanding both formally and

informally?

-

For Instruction, Dimension 2.5 

• Monitor and adjust instruction and activities

• Adjustments to maintain engagement

• Monitors “behaviors”

• Checking for understanding

• Questioning and academic feedback

• Systematically gathers input

from students in order to 

monitor and adjust instruc

tion, activities or pacing to 

respond to differences in 

student needs.  

• Adjusts instruction and ac

tivities to maintain student 

engagement.  

• Uses discreet and explicit

checks for understanding 

through questioning and aca

demic feedback.  

-

-

-

• Utilizes input from stu

dents in order to monitor 

and adjust instruction, 

activities and pacing to 

respond to differences in 

student needs.  

• Adjusts instruction and

activities to maintain stu

dent engagement.  

• Continually checks for

understanding through 

purposeful questioning 

and academic feedback. 

-

-

• Consistently invites in

put from students in order 

to monitor and adjust in

struction and activities.  

• Adjusts instruction and

activities to maintain stu

dent engagement.  

• Monitors student behav

ior and responses for en

gagement and under

standing.  

-

-

-

-

-

-

• Sometimes utilizes

input from students in 

order to monitor and 

adjust instruction and 

activities.  

• Adjusts some instruc

tion within a limited 

range.  

• Sees student behav

ior but misses some 

signs of disengage

ment.  

• Is aware of most stu

dent responses but 

misses some clues of 

misunderstanding.  

-

-

-

-

• Rarely utilizes input

from students in order 

to monitor and adjust 

instruction and activities. 

• Persists with instruc

tion or activities that do 

not engage students.  

• Generally does not link

student behavior and 

responses with student 

engagement and under

standing.  

• Makes no attempts to

engage students who 

appear disengaged or 

disinterested.  

-

-

Student-Centered 

Actions 

Teacher-Centered 

Actions 
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Watch for . . . 

• Evidence of a system of rules AND whether it allows for student

creation and maintenance.

• How smoothly the teacher intervenes when discipline problems

arise with a minimum of instructional time lost.

For Learning Environment Dimension 3.2 

• Behavior systems

• Behavior standards

• Consistently monitors be

havior subtly, reinforces posi

tive behaviors appropriately 

and intercepts misbehavior 

fluidly.  

• Students and the teacher

create, adopt and maintain 

classroom behavior stand

ards.  

• Consistently encourages

and monitors student be

havior subtly and responds 

to misbehavior swiftly.  

• Most students know,

understand and respect 

classroom behavior stand

ards.  

• Consistently implements

the campus and/or class

room behavior system 

proficiently.  

• Most students meet

expected classroom be

havior standards.  

• Inconsistently imple

ments the campus 

and/or classroom be

havior system.  

• Student failure to

meet expected class

room behavior stand

ards interrupts learn

ing. 

• Rarely or unfairly en

forces campus or class

room behavior stand

ards.  

• Student behavior im

pedes learning in the 

classroom.  

For Learning Environment Dimension 3.3 

• Relevant, meaningful learning

• Working respectfully (individual and
group)

• Collaboration and rapport

Watch for . . . 

• Evidence that students are engaged (responses,

questions, facial expressions around understanding

or confusion).

• Student interactions.

• Consistently engages all

students with relevant, mean

ingful learning based on their 

interests and abilities to cre

ate a positive rapport 

amongst students.  

• Students collaborate posi

tively and encourage each 

other’s efforts and achieve

ments.  

• Engages all students with

relevant, meaningful learn

ing, sometimes adjusting 

lessons based on student 

interests and abilities.  

• Students collaborate pos

itively with each other and 

the teacher.  

• Engages all students in

relevant, meaningful 

learning.  

• Students work re

spectfully individually and 

in groups.  

-
-

• Establishes a learning

environment where 

most students are en

gaged in the curricu

lum.  

• Students are some

times disrespectful of 

each other.  

• Establishes a learning

environment where few 

students are engaged in 

the curriculum.  

• Students are disre

spectful of each other 

and of the teacher.  
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For Professional Practices & 

Responsibilities, Dimension 4.2 

• Goals—short- and long-term

• Self-assessment

This dimension focuses on a teachers ability 

to reflect on his/her work and find room for 

improvement. Your questions here could 

guide toward that kind of self-awareness, re

flection on practice, and desire to elevate 

practice each year. Think “SMART” goals 

(Specific, Measurable, Achievable, Realistic, 

and Time-bound), but do allow for the meas

urability to come from data (more quantita

tive) AND/OR evidence (more qualitative). 

• Consistently sets, mod

ifies and meets short- 

and long-term profes

sional goals based on 

self assessment, reflec

tion, peer and supervisor 

feedback, contemporary 

research and analysis of 

student learning.  

• Implements substan

tial changes in practice 

resulting in significant 

improvement in student 

performance.  

-

-

-

-

• Sets some short- and

long-term professional 

goals based on self-

assessment, reflection, 

peer and supervisor 

feedback, contempo

rary research and 

analysis of student 

learning.  

• Meets all profession

al goals resulting in 

improvement in prac

tice and student per

formance.  

-

-

-

-

• Sets short- and long-

term professional 

goals based on self-

assessment, reflection 

and supervisor feed

back.  

-

• Meets all profes

sional goals resulting 

in improvement in 

practice and student 

performance.  

-

• Sets short-term

goals based on self-

assessment.  

• Meets most pro

fessional goals re

sulting in some visi

ble changes in prac

tice.  

-

-

-

-

• Sets low or am

biguous goals unre

lated to student 

needs or self-

assessment.  

• Meets few pro

fessional goals and 

persists in instruc

tional practices 

that remain sub

stantially unim

proved over time.  

-

-

-

-

-

-

Student-Centered Actions Teacher-Centered Actions 

-

-

-
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For Professional Practices & 

Responsibilities, Dimension 4.4 

• Communication w/family

• Outreach (stakeholders)

• Mission/vision/goals

You could check . . . 

• Email (IDEA: Have your teachers BCC you a predeter

mined number of emails that reveal their response

to parents or colleagues in various settings. For ex

ample, have each teacher BCC you on two informa

tive or “cold” emails and then two “hot” emails or

those that address conflict or potential conflict.

• Efforts the teacher makes toward community in

volvement including communication to parents.

• Efforts the teacher makes to advance the purpose of

the campus.

-

-

-

-

• Leads students, col

leagues, families and com

munity members toward 

reaching the mission, vi

sion and goals of the 

school.  

• Systematically contacts

parents/ guardians regard

ing students’ academic and 

social/ emotional growth 

through various media.  

• Initiates collaborative

efforts that enhance stu

dent learning and growth, 

and inspire trust, under

standing and commitment 

in the school.  

• Clearly communicates

the mission, vision and 

goals of the school to 

students, colleagues, 

parents and families, 

and other community 

members.  

• Systematically contacts

parents/guardians re

garding students’ aca

demic and social/ emo

tional growth through 

various media.  

• Joins colleagues in col

laborative efforts that 

enhance student learn

ing and welfare and in

spire trust and under

standing in the school 

community. 

• Communicates the

mission, vision and 

goals of the school to 

students, colleagues, 

parents and families.  

• Contacts parents/

guardians regularly re

garding students’ aca

demic and social/ emo

tional growth.  

• Actively participates in

all school outreach ac

tivities.  

• Communicates

school goals to stu

dents, parents and 

families.  

• Contacts parents/

guardians in accord

ance with campus 

policy.  

• Attends most re

quired school out

reach activities.  

• Contacts parents

generally about disci

plinary matters.  

• Attends few re

quired school out

reach activities.  

-

Student-Centered Actions Teacher-Centered Actions 
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T-TESS

S k ill-D im e n s io n

C ro s s w a lk

C reated and d is tr ib u te d  by th e  s ta te  in 
February  o f 2016, th is  T-TESS Skill- 

D im ens ion  C rossw alk cross-re fe rences th e  
d im ens ions  eva lua ted  d u rin g  pre- 

co n fe re n c in g  and o b se rv a tio n  w ith  sk ills  
fro m  th e  language o f  th e  descrip to rs ,

Let th e  co rre la tio n s  gu ide  g o a l-se ttin g  and 
p ro fess iona l d e v e lo p m e n t p lann ing  to  

im p ro ve  des ired  aspects o f in s tru c tio n  fro m
T-TESS goals o r  o th e r  im p ro v e m e n t plans.

D o m a in  1 : P lan n in g D o m ain  2: In s tru c tio n
D o m ain  3:
Learn ing
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A l i g n m e n t X X X X

A s s e s s m e n t s X X X X

V e r b a l  a n d  W r i t t e n  C o m m u n i c a t i o n / D i s c u s s i o n X

C h e c k s  f o r  U n d e r s t a n d i n g X X X

C o n t e n t  K n o w l e d g e X X X X X

C r o s s - D i s c i p l i n a r y X X X

D a t a X X X X

D i f f e r e n t i a t i o n X X X X X

G a t h e r i n g / P r o v i d i n g  F e e d b a c k X X X X X

G o a l - S e t t i n g  ( S t u d e n t ) X X X X

I n s t r u c t i o n a l  G r o u p s X X X X X

I n s t r u c t i o n a l  R e s o u r c e s  a n d  M a t e r i a l s X X X

I n s t r u c t i o n a l  S t r a t e g i e s X X X X X X X X

L e s s o n  P a c i n g X X X X

L e s s o n  S e q u e n c i n g X X X X

M o n i t o r i n g X X X X X

O u t c o m e s / M a s t e r y  o f  t h e  O b j e c t i v e X X X X X

P a r t i c i p a t i o n / P e r f o r m a n c e X X X X

P r o b l e m  S o l v i n g X

Q u e s t i o n i n g X X

R e a l  W o r l d  C o n n e c t i o n s X X X X X

R o l e s  a n d  R e s p o n s i b i l i t i e s X X

S o c i a l - E m o t i o n a l X X X X X

S t u d e n t  E n g a g e m e n t X X X X

S t u d e n t  L e a d e r s h ip X

S t u d e n t  M i s u n d e r s t a n d i n g s X X X

T e c h n o l o g y  a n d  V i s u a l  T o o l s X X X

T h i n k i n g / H i g h e r  O r d e r  T h i n k i n g  S k i l ls X X X
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- -

—Tim Regal, sharing an adage that has emerged as the state appraisal team has messaged T-TESS to districts. 

Goal 
(What do you want to achieve?) 
Dimension 
(What is/are the correlating di
mension(s)? 

Actions 
(How will you accomplish 
the goal?) 

Targeted  
Completion Date 
(When do you antici
pate your goal will be 
met?) 

-

Evidence of Goal Attainment 
(How will you know your goal 
has been met? How will you 
know whether or not it has im
pacted instruction and student 
achievement?) 

Goal 1: 

Dimension(s): 

Goal 2: (optional) 

Dimension(s): 

Thoughts from the PLC room . . . 
I have had the chance to work with dozens of teachers from several campuses to flesh out or clarify their first T-TESS 

goals. While we want S.M.A.R.T. goals, the biggest hang-up I’ve seen so far is demanding the measurable piece to be stu

dent performance data. The intention of the state was for a teacher to set a goal to address an area of practice that need

ed work based on a number of things, possibly including student performance, teacher reflection, or even appraisal data. 

At times, the “data” will be more evidence of effort and work.  

-

-

One teacher I’ve worked with recently wanted to do a better job with communicating with parents, so he set a goal 

around Dimension 4.4, School Community Involvement. His evidence will be reports from digital tools he plans to utilize, 

copies of newsletters, and even a communication log. While it would be within reason to believe that these steps would 

improve parent and student investment in school and possibly, therefore, scores, student data is not a good indicator of 

his work.  

I had an ambitious teacher tie her goal set around 1.2, Data and Assessment, and 1.4, Activities, with her measurable in

dicator being a tiered expectation of improved reading levels by the end of the year based on BOY reading levels. Student 

performance will be an indicator in her goal. 

-

We are all learning this system. For the first goal a teacher writes under the new system to simply be an area where the 

teacher has discerned need answered with action steps and measured with evidence to prove the effort is workable. 

Some teachers have been doing this kind of work; others who haven’t will need to practice the process of identifying a 

professional need and making measurable improvements. Be ready to meet teachers where they are and lead the 

growth. 
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Notes: 

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________ 

My purpose for implementing T-TESS with fidelity is _____________________ 

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________

_______________________________________________________________ 

Go to www.smore.com/bukqd for more on launching T-TESS. 

 © TEA    2/10/2022 31 

http://www.smore.com/bukqd

	T-TESS Conferencing Tool Flip Chart with Full Domains 
	Directions for flip chart assembly: 
	Texas Teacher Evaluation & Support System Rubric Tool
	T-TESS Requirements/Recommendations from TEA, Updated 5/6/2016 
	Planning
	1.1 Standards & Alignment 
	1.2 Data & Assessment 
	1.3 Knowledge of Students 
	1.4 Activities 

	Instruction 
	2.1 Achieving Expectations 
	2.2 Content Knowledge & Expertise
	2.3 Communication 
	2.4 Differentiation/2.5 Monitor & Adjust 

	Learning Environment 
	Dimensions 3.1, 3.2 and 3.3 

	Prof. Practices & Responsibilities 
	4.1 Prof. Demeanor & Ethics/4.2 Goal Setting 
	4.3 Prof. Dev/4.4 School Comm. Involvement 

	Connection to the Texas Teacher Standards
	T-TESS Skill-Dimension Crosswalk
	Goal Development Process Option 1 Sample
	Goal Development Process Option 2 Sample
	Goal Setting




